
Measuring Student Learning to 
inform our work at Larchmont



AGENDA
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• What are we trying to do?

• How do we do it & why is it so hard?

• How do we improve?

• Where do we go from here?



THE PURPOSE
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At every level, we are obsessed with ensuring all of our 
students are meeting their full educational potential

We design processes to help us get to this purpose and 
abandon (or reform) processes that do not help us get to 
this purpose



THE PRIMARY QUESTION
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How do we use meaningful information about what 
students know and are able to do (vis a vis our 
expectations about what they should know and be able 
to do) in a way that informs adult action at every level 
(teacher, principal, ED, and Board)



AGENDA
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• What are we trying to do?

• How do we do it & why is it so hard?

• How do we improve?

• Where do we go from here?



THERE ARE 4 KEY CRITERIA WE MUST USE IN DESIGNING A SYSTEM 
THAT GIVES US THIS INFORMATION AT EVERY LEVEL
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1. What should our students know and be able to do?
2. How will our students show us what they know and 

are able to do?
3. How will we ensure that people at every level (e.g. 

Board, ED, school leaders, teachers) have meaningful 
access to this information?

4. How will we synthesize this information across grade 
levels and content areas?



(1) WHAT SHOULD OUR STUDENTS KNOW AND BE ABLE TO DO?
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By and large, this is largely answered by starting with our 
California State Standards which we believe are rigorous 
on a national and international level.

We will revisit this later as we talk about enhancing the 
educational outcomes we measure and acknowledging 
the use of Common Core



(2) QUALITY ASSESSMENTS DRIVE THIS ENTIRE PROCESS
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To be useful, 
assessments must be:

• CLEAR (we all know 
what they are)

• CONSISTENT (across 
teachers)

• COMPREHENSIVE 
(assessing the key 

components of what is 
taught)

• appropriately 
CHALLENGING 

(assessing the level of 
mastery or rigor that is 
expected i.e. not too 
easy; not too hard)

So long as the 
assessments meet these 
criteria, the schools are 
free to choose whatever 
assessments they deem 

appropriate

Our quality 
control as the 

ED/Board is the 
CST.  If the 

Assessments are 
giving us wildly 

different results, 
we know the 

assessments are 
not sufficient to 

meaningfully 
inform our 

teachers or school 
leaders

Assessments

Rubrics Projects

Portfolios Tests

Observations



(3) A MEANINGFUL SYSTEM MUST BE VERTICALLY ALIGNED

Larchmont Schools 9

Board / ED 
Interface

ED  / School 
Leader Interface

School Leader 
/Teacher Interface

Teacher / Student
Interface



WITHOUT VERTICAL ALIGNMENT, YOU HAVE CONFUSION, TENSION, 
AND LESS THAN OPTIMAL STUDENT LEARNING
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Board / ED 
Interface

ED  / School 
Leader Interface

School Leader 
/Teacher Interface

Teacher / Student
Interface

If a system is not aligned, you 
can’t see “all the way 
through” and develop a 
shared understanding of what 
students know and what they 
need to do

Examples of what you might 
hear in a non-aligned system:

Teacher “I know the board 
wants us to collect this data, 
but I don’t really look at it.”

School Leader “I know that 
data says X, but the real story 
is Y.” 



NATURAL RESULTS OF AN ALIGNED SYSTEM

Larchmont Schools 11

Board / ED 
Interface

ED  / School 
Leader Interface

School Leader 
/Teacher Interface

Teacher / Student
Interface

The higher one moves, the 
more narrow the data 
becomes

The lower one moves, the 
broader the data should be

Each level must acknowledge, 
respect, and encourage that 
perspective

AND each level must be 
reviewing the same 
information to align action



(4) A SYSTEM MUST BE HORIZONTALLY ALIGNED

Larchmont Schools 12

2nd

grade 
ELA

8th grade 
Algebra

5th grade 
science

K Social 
Studies

4th grade 
math

6th grade 
learning 
habits

1st

grade 
Writing

At every level, the most important resource is leader time.  But how do we compare 
“apples and oranges” in determining how leaders (teachers, school leaders, ED, and 
the board) spend their time



TO DO SO, WE DEVELOP A COMMON FRAMEWORK WITH COMMON 
LANGUAGE FOR EACH GRADE LEVEL AND CONTENT AREA
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We know that teachers do this in the classroom with letter grades, number of 
standards mastered, or percentages on tests; but we need a common way of 
synthesizing this information across grade levels and content areas

Some examples of ways in which we synthesize information across grade levels and 
content areas:

Common Teacher CST LS

• Letter grades (A, 
B, C, D, F)

• Advanced
• Proficient
• Basic
• Below Basic
• Far Below Basic

• Above Grade 
Level
• On Grade Level
• Below Grade 
Level



A RESULTING SYSTEM WILL MEANINGFULLY ADDRESS ALL 4 
QUESTIONS
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Comprehensive Clear Academic AND Educational Standards

Students demonstrate their mastery of these standards in ways that are CLEAR, 
CONSISTENT, COMPREHENSIVE, and appropriately CHALLENGING

Vertically 
aligned

Horizontally aligned (Synthesized)



AGENDA
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• What are we trying to do?

• How do we do it & why is it so hard?

• How do we improve?

• Where do we go from here?



THE SYSTEM WE HAVE IS MEETING A MINIMUM LEVEL OF 
ACCEPTABILITY
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(1) What our students are able 
to know and do

California State Standards

(2) Assessments School leaders vet 
assessments

(3) Vertical alignment We look at the benchmark 
data at every level

(4) Horizontal alignment We use our basic A, O, B 
framework



BUT THERE ARE A NUMBER OF AREAS FOR IMPROVEMENT
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Primary Challenge:
• How do we use a broader range of assessments (a range that mirrors our constructivist 
approach) yet still achieve vertical and horizontal alignment?

Secondary Challenges:
• How do we collect meaningful diagnostic data at the beginning of the year?
• How do we tighten our assessment design and vetting process to ensure it is giving us 
the best data we can collect?
•How do we balance the technical aspects of student achievement review with the 
accountability aspects of board oversight?
• How do we incorporate non-academic components of our educational experience into 
the process?



WHAT WE’VE DONE
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• Spoken with and/or toured high performing constructivist/project-based schools

• Reached out to schools of education

• Conducted a brief search of online and academic resources



WHAT WE’VE LEARNED (1 OF 2)
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• There are a lot of great schools with rigorous projects and ways for students to 
demonstrate what they know and are able to do

• There may be some external tools we can use to supplement our work (at the secondary 
level) to give us a snapshot of our student learning over the course of a few years



WHAT WE’VE LEARNED (2 OF 2)
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• We haven’t found a single high performing school with a constructivist approach that 
uses formative data in a meaningful way to capture information about student knowledge 
or to inform adult action above the teacher level

• “We believe in the fiefdom of the classroom”
• “We focus on the process”
• “Look at how rigorous the projects are”
• “We wait until we get the CSTs to know if it worked”
• We wait until senior year when they take the XX assessment to know how our 
students have developed and learned over the past 4 years

Board

ED

School Leader

Teacher

Student



AGENDA
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• What are we trying to do?

• How do we do it & why is it so hard?

• How do we improve?

• Where do we go from here?



DRAFT IDEA 1: DESIGN AND IMPLEMENT A NEW ASSESSMENT 
FRAMEWORK OVER THE NEXT 2-3 YEARS
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• Defines non-academic components of our education mission (e.g. ESLRS) and measures 
them as well 
• Incorporates a broader range of assessments (e.g. paper & pencil, writing, presentations 
of learning, projects, observational)
• Splits standards into various categories of importance (e.g. Power Standards)
• Refines and enhances our assessment design criteria and vetting process as students get 
older

Status:

• The framework has been sketched out
• Hope to present a draft of this framework to key board members in May
• Working to refine and potentially implement with 1 or 2 teachers next year per school



DRAFT IDEA 2: FORM AN ACADEMIC COMMITTEE
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• The review of academic data is technical and complex
• An academic committee of the board should convene to meet regularly and:

• Support the school leaders in ensuring that they have what they need to design 
and vet assessments
• Dive into the details of the data
• Confirm that the conclusions the school leaders are coming to are the best 
conclusions possible
• Develop recommendations for the board on how to mobilize resources to optimize 
the support of school leaders here

• The academic committee should then summarize the data and recommended next steps 
to the board
• For high school, the academic committee should regularly be reviewing college access 
information (A-G course approval, transcript design, credit recovery, % of students on 
track to graduating with A-G)

Status:
• Currently being assembled


